2006/07 school year, the programs were implemented on a full scale at the Secondary 1 level. In the 2007/08 school year, the programs were implemented at Secondary 1 and 2 levels. In the 2008/09 school year, the programs will be implemented at Secondary 1, 2, and 3 levels.
The project is pioneering and groundbreaking in Hong Kong and other Chinese contexts in many aspects. First, the full Tier 1 Program provides 60 h of universal training on positive youth development in the junior secondary school years. Second, it includes both universal and selective programs (i.e., primary and secondary prevention programs). Third, it includes the development of a multiyear positive youth development program, provision of training on a massive scale, and implementation of rigorous evaluation. Fourth, it involves the collaboration of five universities, different government departments, NGOs providing school social work service, and the education sector. Fifth, it has been earmarked with a record high amount of grant. Finally, it utilizes longitudinal evaluation over a long period of time involving the collection of different data from different sources.
Although there are many unique attributes of the project, the usefulness of the project remains to be demonstrated. To provide a comprehensive picture of the effectiveness of the project, several evaluation strategies are employed, including objective outcome evaluation, subjective outcome evaluation, qualitative evaluation based on focus groups, student diaries and in-depth interviews, process evaluation, and interim evaluation. To date, there are research findings that have demonstrated the effectiveness of the program via objective outcome evaluation [4] , subjective outcome evaluation [5, 6, 7, 8] , process evaluation [9] , interim evaluation [10] , qualitative evaluation [11] , and convergence of subjective outcome evaluation and objective outcome evaluation findings [12, 13] .
To further accumulate empirical evidence on the effectiveness of the program, this special issue is a collection of several additional papers on the evaluation of the Tier 1 Program. First, based on an experimental design, Shek, Siu, Lee, Cheung, and Chung reported that the experimental group performed better than the control group on different measures of positive youth development based on the data collected in the first year of the Full Implementation Phase. Second, qualitative evaluation strategies were used to examine the experiences of the program participants and program implementers. In the paper by Shek, Sun, Lam, Lung, and Lo, Secondary 1 students participating in Year 1 of the Experimental Implementation Phase were invited to write a reflective journal in the form of weekly diary to reveal their perceptions and feelings regarding the Tier 1 Program and the related benefits after completion of the program. Results generally showed that the respondents had positive views of the program as well as the instructors, and they perceived benefits of joining the program. In the next paper, Shek carried out secondary data analyses based on the conclusions drawn by the workers in the 52 evaluation reports submitted by the participating schools. Generally speaking, results showed that most of the conclusions concerning perceptions of the Tier 1 Program, instructors, and effectiveness of the programs were positive in nature, although responses on the difficulties encountered and suggestions for improvements were observed.
Third, to understand the nature of program implementation, process evaluation was carried out. In the paper by Shek, Ma, Sun, and Lung, implementation quality of the Tier 1 Program (Secondary 1 Curriculum) of the Project P.A.T.H.S. was examined. Consistent with the previous findings, results showed that the overall level of program adherence was generally high and high implementation quality of the program was found. In the paper by Shek, Lee, and Sun documenting process evaluation of the Tier 1 Program (Secondary 2 Curriculum), the findings similarly showed that the implementation quality was high at the Secondary 2 level.
Fourth, to gain a broad view of the implementation quality of the programs, interim evaluation was carried out. Shek, Ma, and Sun reported findings based on the interim evaluation of the Tier 1 Program (Secondary 1 Curriculum). Results showed that most workers perceived that the students had positive responses to the program and the program was beneficial to the students, although negative comments on the program design and difficulties in the implementation process were also recorded. In the next paper, Shek, Sun, and Siu examined the implementation quality of the Tier 1 Program (Secondary 2 Curriculum). Consistent with the previous findings, results showed that the program was well received by the program participants and implementers, although some difficulties were expressed.
Finally, based on subjective outcome evaluation, Shek, Lee, Sun, and Lung examined the nature of the Tier 2 Program based on the responses of 2,173 students in 52 schools. Results showed that high proportions of the respondents had positive perceptions of the programs, and the instructors and roughly four-fifths of the respondents regarded the program as helpful to them.
The above papers generally suggest that the Project P.A.T.H.S. was positively perceived by the program participants and implementers. Utilizing the principle of triangulation, an integration of the findings generated from different evaluation strategies revealed the positive nature of the Project P.A.T.H.S. It is hoped that through accumulation of evaluation findings related to Project P.A.T.H.S., effects of the project can be further understood. In view of the fact that evaluation findings on positive youth development in the Chinese culture are almost nonexistent [14] , the present findings can be regarded as interesting and pioneering additions to the literature.
